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L2 Pronunciation curriculum design 

factors

osituational (e.g., society, institution)

olanguage-specific

olearner-based
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Situational factors
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sentence stress

nouns, main verbs, adjectives, adverbs, 
numbers, negatives

peak vowel

prosopagNOsia

stressed syllable

prosopagNOsia

focus syllable
the name’s BOND // JAMES bond

thought/breath group 
a woman // without her // man is lost

(pausing, linking, intonation)

ENGLISH PROSODY 

PYRAMID, (Gilbert, 2008)
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Language-specific factors
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Language-specific

factors: Functional

load

“a measure of the work 

which two phonemes (or a 

distinctive feature) do in 

keeping utterances apart’’ 
(King, 1967, p. 831)
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Brown (1988), p604
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Shortcomings

oNo indication of teachability OR learnability

oNo information about listeners’ processing & 

attitudes/reactions

oNo information about what is socially appropriate

obut Brown (1988) does mention ‘occurrence and 

stigmatisation in native accents’ 
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Language-specific factors: Functional
load
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Language-

specific factors
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EPU, English as a Lingua Franca
If you are NOT planning to visit or live in an English-speaking country, think about 

these questions. Will you be using English to communicate with people …

- via the internet?

- at an event with visitors from many countries e.g. a music festival or sports 

event?

- while travelling to other countries on holiday, for business or for any other

reasons?

- at university?

- at work, with visitors or clients from other countries?

- from a non-English speaking country?

If you answered yes to some of these, you will probably be using English as a 

Lingua Franca, or ELF.

Units

46-60?



1. Description and Analysis

2. Listening discrimination

3. Controlled practice & feedback

4. Guided practice & feedback

5. Communicative practice 

& feedback

Learner-based: a communicative 
framework
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Celce-Murcia’s

Communicative 

Framework, 

modified
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Applying the 

framework
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o What feature does it work on? e.g. a vowel, word stress, ....

o Where does it fit in the Communicative Framework? 

o How would you work on that feature at a higher or lower level?
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Underlying principles

Nativeness Principle Intelligibility Principle

Goal = 

attain nativelike

pronunciation

Goal = 

to be understood

Levis, 2005
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oNativeness Principle: e.g., exam preparation: listeners’ needs = 

jury’s/examiners’ needs

oIntelligibility Principle: e.g., intercultural work context, 

pronouncing your name

alice //     henderson

Underlying principles
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Definitions of 3 key concepts

accentedness ≠ comprehensibility ≠ intelligibility

o accentedness = perception of difference, ‘linguistic nativelikeness’ 

(Likert scales)

o comprehensibility = perception of ease/difficulty, ‘the degree of ease or 

difficulty a listener has in understanding’ (Likert scales)

o intelligibility = actual understanding (dictation, T/F, …)
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Accentedness

(ACC)

Comprehensibility 

(COM)

Intelligibility 

(INT)

Definition

Subjective perception of 

difference to nativelike 

pronunciation

Subjective perception of 

processing ease
Accuracy of understanding

Key language 

features

Phonemic divergences; 

Phonetic divergences (i.e., 

Zielinski 2008; Trofimovich

& Isaacs 2012)

Phonemic divergences; 

fluency, vocabulary, & 

grammar (Isaacs & 

Trofimovich, 2012; T & I, 

2012)

Phonemic divergences

‘ … phonemic divergences in L2 speech influence accent, 

intelligibility and comprehensibility, while phonetic divergences 

only affect accent ratings, a finding later replicated by Zielinski 

(2008) and by Trofimovich and Isaacs (2012). Given the stated 

goal of improving intelligibility rather than accent, instruction 

should not focus on the mispronunciation of sounds that are 

ultimately still recognized as a member of the target category.’ 
(Thomson, 2018, 22)
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Listener-based curriculum

osituational (e.g., society, institution)

olanguage-specific

olearner-based

olistener-based, because listeners …

odecide what we sound like.

odecide whether our ‘accent’ is easy to understand and/or acceptable.

oneed training, too – just as much as speakers

21

‘As a model for you to copy when speaking, we have

used only one accent, from the South of England. But

when you are listening to people speaking English,

you will hear a variety of accents, both native & non-

native, in some parts of the listening material. … one

section deals specifically with different accents.’

(Hancock, 2003)
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accent = a set of dynamic segmental and suprasegmental habits

that convey linguistic meaning along with social and situation

affiliation (Moyer, 2013: 11)

oA highly salient marker of our identity

Status of accented speech

oaccentedness: the degree to which acoustic features of our

speech are perceived as Other by a listener

ocan potentially

oactivate prejudices & stereotypes about the speaker

o impact our judgements of a statement’s truth value
22
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Status of accented L2 English: 

Learner identity
oVast body of research into learner identity

oImpact of representations on behaviour (e.g., Imagined or Ideal Self; 
standard language ideology)
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English majors ESP students & EMI teachers Non-academic

professionals

usually focused on 

nativeness

may lack confidence

usually open to Intelligibility

Principle

often lack confidence

very keen on 

Intelligibility

often fearless*status issue
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Another underlying principle

Hancock (2019), ELF: Beyond dogma and denial

Variability Principle:

o ‘if it exists in a widely understood variant of English, then it’s

probably ok’.

oe.g., TH is pronounced as F in some widely understood accents of

English, so it’s ‘probably not a big problem if my student

pronounces it that way’
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‘key’ metaphor (Hancock, 2019)
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Essential 

features
Optional

features

… and a 4th concept: acceptability

“While we have rightly idealized intelligibility and to a lesser extent

comprehensibility as the goals of instruction, we must also accept that we

cannot control the reactions of all listeners, and that for some L2 English

learners, in some contexts, a demand for acceptability may trump our idealized

standards.” (Thomson, 2018, 26)
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* See work by Szpyra-Kozlowska, Thomson, Beinhoff, Levis, Ludwig, …



Variation in listening & speaking

27

Thomson, R. I. (2018). High 

Variability [Pronunciation] Training 

(HVPT): A proven technique about 

which every language teacher and 

learner ought to know.

Koreman, J., et al. (2009) Computer-

assisted Norwegian Teaching for 

Foreigners [PPT talk]. Mutual 

Information Talks in ISK (MITISK), 

Institutt for språk og

kommunikasjonsstudier NTNU, 

Trondheim.
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Baese-Berk, M. M., Bradlow, A. R., & Wright, B. A. (2013). Accent-independent adaptation to 

foreign accented speech. The Journal of the Acoustical Society of America, 133(3).

28

Variation in listening
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‘… our goal as teachers of listening is to help our

learners understand fast, messy, authentic

speech … [which] … is much more varied and

unpredictable than what they need to produce in

order to be intelligible’

(Celce-Murcia et al., 2010)
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Modifying our listening (& how we see it)
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Careful Speech 

Model

Spontaneous Speech 

Model

Greenhouse & Garden Jungle

Citation form Multiple soundshapes

For pronunciation For listening

Careful vs Spontaneous speech model

Cauldwell, 2019, ALOES
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Careful Speech 

Model

Spontaneous Speech 

Model

Greenhouse & Garden 

(ELT)
Jungle (the real world)

The language shapes 

speech

The speaker shapes 

speech

rule-governed, tidy, 

useful but ‘wrong’

unruly, messy, 

unpredictable, but ‘true’

Citation form Multiple soundshapes

For pronunciation For listening

Careful vs Spontaneous speech model
Cauldwell, 2019, ALOES
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PRIORITY CHECKLIST: 

FOCUS ON FEATURES 

THAT ARE …

B

C

D

- propositionally

- socially

- individually

A

B

C

D

A

STATISTICALLY FREQUENT & OF HIGH VALUE…
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A

B

C

D

A

B

C

D

o Does it improve the 

speaker’s 

intelligibility?

- propositionally

- socially

- individually

STATISTICALLY FREQUENT & OF HIGH VALUE…

PRIORITY CHECKLIST: 

FOCUS ON FEATURES 

THAT ARE …
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A

B

C

D

A

B

C

D

- propositionally

- socially

- individually

STATISTICALLY FREQUENT & OF HIGH VALUE…

oDoes it express the 

appropriate level of 

accentedness?

oDoes it contribute to 

the acceptability of the 

speaker’s speech?

oDoes it promote 

appropriate levels of 

investment?

PRIORITY CHECKLIST: 

FOCUS ON FEATURES 

THAT ARE …
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A

B

C

D

A

B

C

D

o Does it improve the 

speaker’s 

comprehensibility?

- propositionally

- socially

- individually

STATISTICALLY FREQUENT & OF HIGH VALUE…

PRIORITY CHECKLIST: 

FOCUS ON FEATURES 

THAT ARE …
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B

C

D

- propositionally

- socially

- individually

A

TEACHABLEB

LEARNABLEC

D

A

RESEARCH-VALIDATED AND 

APPROPRIATE FOR A SPECIFIC 

TEACHING OR LEARNING CONTEXT

STATISTICALLY FREQUENT & OF HIGH VALUE…

PRIORITY CHECKLIST: 

FOCUS ON FEATURES 

THAT ARE …
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See also    https://www.youtube.com/watch?v=UOdeJlk3fBw&ab_channel=GlobalEnglish


